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WISCONSIN WORLD WAR Il STORIES: HOME FRONT
Teacher Resources and Lesson Plans
By Victoria Zuleger Straughn

The fourth video in this series recounts the varied stories of home front experience.
Although textbooks generally include this previously understudied subject, too often the focus is
quite narrow, leaving students with an incomplete picture of home front society. In contrast,
Wisconsin WW 11 Stories: Home Front offers a wider history, incorporating both traditional and
new themes. Topics included are: the industrial employment of both women and men, the
importance of wartime farm production, community interactions with enemy prisoners of war,
the work of German POWs in the food production industry, the need for teachers and nurses at
industrial plants, and the forced relocation of Japanese Americans. Information about leisure
time activities such as listening to records and the radio, going to films, and attending parties and
dances helps students understand that social activities continue during wartime. During World
War 11, men and women fell in love, got married, and had children. Hearing the stories of
children who were born after their fathers went to war reminds students that wartime sacrifices
are not limited to soldiers and adults. According to one witness, “183,000 children lost their
fathers in World War 11.” These lessons show that the home front war included every aspect of
American life.

The videos in this series and the coordinated lesson plans can be used in various ways.
The lessons can be combined with part or whole use of the videotapes or online video clips
(www.wisconsinstories.org), or the lessons can “stand alone.” The five-video series and lesson
plans can constitute a complete WW |1 unit. Alternatively, any one component may be added as
enrichment to an existing unit or program.

HISTORY AND SOCIAL STUDIES STANDARDS (for Part IV: Home Front)

National Standards for United States History: Exploring the American Experience (National
Center for History in the Schools; UCLA)

Era 8, Standard 3: Students should understand: the origins and course of World War 11, the
character of the war at home and abroad, and its reshaping of the U.S. role in world affairs.
Students should be able to:
= 3C: Demonstrate understanding of the effects of World War 1l at home by:
-explaining economic and military mobilization during World War Il
-contrasting the contributions of U.S. minorities to the war effort with the
racism and discrimination they faced
-evaluating the internment of Japanese Americans during the war
-analyzing the effects of World War 1l on gender roles and the American family
-evaluating the war’s impact on U.S. culture and technology




Wisconsin’s Model Academic Standards for Social Studies

. HISTORY: TIME, CONTINUITY, AND CHANGE by the end of grade 12 students will:

B.12.1 Explain different points of view on the same historical event, using data gathered
from various sources, such as letters, journals, diaries, newspapers, government
documents, and speeches

B.12.2 Analyze primary and secondary sources related to a historical question to evaluate
their relevance, make comparisons, integrate new information with prior knowledge, and
come to a reasoned conclusion

B.12.4 Assess the validity of different interpretations of significant historical events
B.12.5 Gather various types of historical evidence, including visual and quantitative data,
to analyze issues of freedom and equality, liberty and order, region and nation, individual
and community, law and conscience, diversity and civic duty; form a reasoned conclusion
in the light of other possible conclusions; and develop a coherent argument in the light of
other possible arguments

B.12.6 Select and analyze various documents that have influenced the legal, political, and
constitutional heritage of the United States

B.12.9 Select significant changes caused by technology, industrialization, urbanization,
and population growth, and analyze the effects of these changes in the United States and
the world

B.12.18 Explain the history of...racial and ethnic discrimination and efforts to eliminate
discrimination in the United States and elsewhere in the world



TEACHER RESOURCES AND BACKGROUND

There are four separate lessons in this unit, each containing many different activities.
Depending upon time available, the lessons may be used with the video, or they can be used
independently. The activities are based on Wisconsin stories, but could easily be adapted to WW
Il stories in other states. Teachers may wish to read several articles from the Organization of
American Historians Magazine of History, Vol. 16, No. 3
(http://www.oah.org/pubs/magazine/ww2homefront/ww2homefront.pdf) as an introduction to
this subject. The following scholarly articles provide background information for the teacher:

=  “The Homefront Experience During World War I1,” by Allan M. Winkler

= “American Women in a World at War,” by Judy Barrett Litoff & David C. Smith
= “African Americans and World War I1,” by Andrew E. Kersten

= “Incarcerating Japanese Americans,” by Roger Daniels

Lesson 1 - Wartime Employment and Production

Teachers will want to read the overview on home front production in Tracy Warm’s
article “Wartime Production” in the same volume of the OAH Magazine of History, found on
pages 47-52 at http://www.oah.org/pubs/magazine/ww2homefront/ww2homefront.pdf. This
material can be used to introduce students to the activities that follow. (The OAH Magazine of
History has granted teachers permission to copy these PDF materials for classroom use.) Three
wartime documents and corresponding lessons on the following subjects are given:

1) transforming consumer goods production to military production

2) the link between increased production and patriotism

3) the response of government and business to increased demands for war production

In addition to or in place of the lessons above, students can learn more about wartime
production in their own communities by completing a research assignment. Assignments 2, 3,
and 4 of Lesson 1 offer choices that ask students to think about individual and community
commitments to the war effort, race and gender discrimination in employment, unionization
efforts, and the impact of rationing and shortages on family and community life.

Lesson 2 — The Media

In the 1940s, as now, the media played an important role in keeping people attuned to the
war, and the government had a strong hand in developing radio programs and films that did so.
Although the term the government applied to these programs was “educational” or
“informational,” it could also be called “propaganda.” Hollywood lent its support to Allied war
efforts, producing motion pictures with war themes. In Lesson 2, students examine programs,
films, and ads, using National Archives & Records Administration analysis techniques.

Individual artists also became interested in expressing their views on the war. One such
individual was Theodor Geisel, the man known to many readers as “Dr. Seuss.” In this lesson
students can study the war-related political cartoons that Dr. Seuss contributed to New York’s
PM Magazine.

Lesson 3 — Parents and Children in War
Wisconsin WW 11 Stories: Home Front contains several stories about family life and the
difficulties inherent in maintaining family during wartime. During World War 11, soldiers



sometimes came to know their children through letters. Soldiers had only letters (and, on rare
occasion the opportunity to make a phonograph recording of a few minutes’ duration) to keep in
touch with loved ones. In this lesson, students will read about family relations during war, create
their own letters, and hold discussions on the impact of war on family relationships. Students
should consider questions about the impact of war on families, especially children.

Lesson 4 — Discrimination, Relocation, and Prisoners of War

In the decades immediately following World War 11, most high school students did not
learn about racial discrimination or the relocation of Japanese Americans and alien Germans and
Italians into camps. Similarly, students generally were not taught about the WW l1l-era prisoner
of war camps located within their own state. Today, teachers have learned and students are
taught about the racial and ethnic discrimination that occurred in the first half of the 20™ century.
Nonetheless, such stories from “The Good War” remain difficult to tell, as can be seen in
Wisconsin WW 11 Stories: Home Front. Marti Suyama and Allan Hida (Milwaukee, Wisconsin)
remember precisely the date that President Roosevelt issued Executive Order 9066, giving the
U.S. Army the power to remove them from their homes. They describe it as “a day our freedom
was lost.”

The history of ethnic discrimination during World War 11 is further complicated by the
knowledge that German prisoners of war lived and worked in small Wisconsin towns such (and
in other states) for the duration of the war, while across the nation, several thousand alien
German and Italians with American-born children were arrested and sent to internment camps.

In these lessons, students will analyze historic documents that set in motion the relocation
and incarceration of Japanese Americans. They will examine photographs of the relocation
camps and read personal stories. Students will compare and contrast those images and stories
with German POW camps in Wisconsin and stories of German Americans who, though in much
smaller numbers, were interned during World War 11, as well. These lessons ask students to
think hard about civil liberties in wartime. They ask students to recognize the importance in a
democracy of examining a nation’s past actions, though the act of doing so may be painful.
Finally, these lessons ask students to consider the importance of knowing history in
understanding the present.



LESSON 1 -WARTIME EMPLOYMENT, PRODUCTION, AND CONSERVATION
Teacher Information

Overview

Teachers will want to read the overview on home front production in Tracy Warm’s
article “Wartime Production” found in the Spring 2002 issue of the OAH Magazine of History at
http://www.o0ah.org/pubs/magazine/ww2homefront/ww2homefront.pdf. This material can be
used to introduce students to the activities that follow. (The OAH Magazine of History has
granted teachers permission to copy these PDF materials for classroom use.) Three wartime
documents are included in the article with corresponding lessons on the subjects of:

e transforming consumer goods production to military production

e the link between increased production and patriotism

o the response of government and business to increased demands for war production

In addition to or in place of the lessons above, students can learn more about wartime
production in their own communities by completing a research assignment. The assignments
below offer choices that ask students to think about individual and community commitments to
the war effort, race and gender discrimination in employment, unionization efforts, and the
impact of rationing and shortages on family and community life.

Background

In the following activity, students will research wartime work, production, or
conservation in their hometown. No matter what size the community, World War Il would have
impacted the people’s jobs, home life, and the economy. Exercises 1a, 1b, and 1c have clear
goals. In Exercise 1d, students create a three-act play that will help them learn about how World
War Il changed who, when, where, and how work was done--both in and out of the home.
Further, it asks students to trace change over time by studying work role expectations in the
United States before and after World War Il. Gender and race considerations are important
factors in this assignment. Assignment 1e, the “wildcat strike,” involves students in researching
the role of organized labor and learning how unions’ goals were expected to merge with
governmental wartime goals.

Procedure
1. Have students work with a partner to develop one of the following choices:
a.) an oral history and scrapbook* of an individual in your community whose work during
World War Il contributed to the war effort at home
b.) with the assistance of your teacher, community library, and older members of your
community, find out what businesses or industries contributed in a significant way to the
war. Create a history scrapbook™ for one business or industry.
c.) aresearch paper** on the subject of your community’s economic involvement in the war
effort
d.) ashort three-act play called “Honey, I’'m Home: the American Worker,” with Act |
taking place during the Great Depression, Act Il during World War 11, and Act I11 in the
years immediately following the war
e.) the re-enactment of a scene from a wildcat strike that occurred in the United States during
World War 11



2. Students should use the “Wartime Work Resources” handout to prepare their research.

Make classroom time available for students to exhibit their findings or perform their play

4. If time permits, show the award-winning film, “The Life and Times of Rosie the Riveter”
(1987; Direct Cinema; 65 minutes).

w

*The National Archives and Records Administration answers questions about preserving family
records and archival materials at:
http://www.archives.qov/preservation/about preservation.html
Avrtifact and photo analysis worksheets are available at:
http://www.archives.qov/digital _classroom/lessons/analysis_worksheets/artifact.html
http://www.archives.qov/digital classroom/lessons/analysis_worksheets/photo.html

**See the following sites for information on how to write a history research paper:
www.ithaca.edu/library/htmls/citing.html
http://www.dartmouth.edu/~writing/materials/student/soc sciences/history.shtml

Enrichment Activities for Students

1. Listen to and view the “Any Bonds Today?” song lyrics and “Bugs Bunny” video found at
The National Archives’ Powers of Persuasion site:
http://www.archives.gov/exhibit_hall/powers_of persuasion/audio/audio_files.html. Then, create
your own war bonds song and cartoon or video, trying to capture the spirit and style of 1940s
war goals film production.

2. Using the lesson plan called “Rosie the Riveter Remembers,”
(http://www.oah.org/pubs/magazine/ww2homefront/ww2homefront.pdf) have students read the
interviews and reflect on the questions provided, in order to host a classroom discussion.




WARTIME WORK RESOURCES

Study the following questions in preparation for your research. Read all the questions, to
locate questions and resources that fit your specific project. You should add your own questions
as you learn more about your subject.

BUSINESS AND INDUSTRIES

1. What was produced in your business or industry?

2. How did it contribute to the war effort?

3. Did wartime production require re-tooling from a previous consumer-oriented production or
was this a new business?

4. Did this business win any awards?

Web site resources:

= Background information and primary source documents on WW Il home front businesses
http://www.wisconsinhistory.org/turningpoints/tp-038/?action=more_essay

= Wisconsin Maritime Museum at Manitowoc
http://www.wimaritimemuseum.org/sub.htm

= National Park Service site on the USS Cobia
http://www.cr.nps.gov/history/online _books/butowskyl/cobia.htm

= Women who worked in defense industry
http://www.redstone.army.mil/history/women/welcome.html

= The history of Badger Ordnance Works with photographs
http://www.uwalumni.com/onwisconsin/2004 summer/pdf/ReclaimingBadger.pdf

WORKERS: RACE, GENDER, AGE

1. Who worked in this business (males/females; people of color; age range; marital status;
number of employees)?

What opportunities arose for people previously excluded from this workforce?

What kinds of discrimination continued despite the wartime changes?

4. What new race or gender issues emerged as a result of demands for wartime employment?

w N

Web site resources:

=  “Rosie the Riveters of the B-17”
http://www.b17.org/history/rosieriveter.asp

= “Equal Pay for Equal Work: The War Labor Board on Gender Inequality” text
http://historymatters.gmu.edu/d/5144

= National D-Day Museum, Student Fact Sheet on Women in WWI|I
http://www.ddaymuseum.org/education/factsheets women.html

= “The War Labor Board Insists on Equal Pay for Black Workers” text
http://historymatters.gmu.edu/d/5145

= Rosie the Riveter photos and images from the Library of Congress
http://www.loc.gov/rr/print/list/126_rosi.html

= Executive Order 8802: Prohibition of Discrimination in the Defense Industry, 1941
http://www.ourdocuments.gov/doc.php?doc=72&page=transcript




WARTIME WORK RESOURCES, CONTINUED

“Rosie the Riveter: Real Women Workers in World War 11” by Sheridan Harvey
http://www.loc.gov/rr/program/journey/rosie-transcript.html

View photographs and read captions for #233-260
http://www.archives.qgov/research_room/research_topics/african_americans_during_wwii/afri
can_americans_during_world war 2.html#home

“American Women in a World at War,” (pages 7-12) “African Americans and World War
I1,” (pages 13-17), and “Rosie the Riveter Remembers” (pages 25-29)
http://www.0ah.org/pubs/magazine/ww2homefront/ww2homefront.pdf

Excerpts from Voices of the Wisconsin Past: Women Remember the War 1941-1945
http://wisconsinhistory.org/publications/oss/wmn_remember.asp

WORKERS: PAY AND UNION ACTIVITIES

ISAEIE S

~No

What was the rate of pay?

How did it compare with pre-war years?

What hours were typical?

Was there overtime (voluntary or required)?

Did the employees form a union? If so, were there conflicts between management and
employees?

How were issues of hours and working conditions settled?

What, if any, wartime regulations affected union activity?

How did unionization affect individuals and the community as a whole?

Web site resources:

= “Cartoonists on the Picket Line: The Walt Disney Studio Strike” text
http://historymatters.gmu.edu/d/5161

= “Roll Hitler Out and Roll the Union In: The No-Strike Pledge” text
http://historymatters.gmu.edu/d/5146

= “A Square Deal?: The Michigan CIO Debates the No-Strike Pledge” text
http://historymatters.gmu.edu/d/5147

INDIVIDUALS AND THE COMMUNITY

1.

arwn

What personal sacrifices were individuals in the community expected to make in order to
help the war effort?

What items were rationed? Saved? Hoarded?

What shortages existed?

How did these things affect daily life?

What short and long term changes occurred as a result of wartime shortages and rationing?

Web site resources:

= “Aluminum for Defense” text and audio
http://historymatters.gmu.edu/d/5158

=  “Fibber McGee and Molly on Mileage Rationing” text and audio
http://historymatters.gmu.edu/d/5157




WARTIME WORK RESOURCES, CONTINUED

Background information and primary source documents on rationing
http://www.wisconsinhistory.org/turningpoints/tp-038/?action=more_essay

Posters showing ways in which civilians can help the war effort
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4762&formatNumber=0202000175
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4761&formatNumber=0202000174
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4760&formatNumber=0202000173
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4745&formatNumber=0202000167
Conservation during World War Il

http://scriptorium.lib.duke.edu/adacess/conserve.html

“Produce for Victory” Posters on the American Home Front
http://americanhistory.si.edu/victory

Specifically listen to the interviews with Nora Watson, Parts 1-7, and Dellie Hahne and Sarah
Killingsworth, Parts 1-3, on life during and after World War 11
http://www.studsterkel.org/gwar.php




LESSON 2 - THE MEDIA

Overview

In the 1940s, as now, the media played an important role in keeping people attuned to the
war, and the government had a strong hand in developing radio programs and films that did so.
Although the government called these media “educational” or “informational,” they could also
be called “propaganda.” Hollywood lent its support to Allied war efforts by producing motion
pictures with war themes. In Lesson 2 students examine programs, films, and ads, using
National Archives & Records Administration analysis techniques.

Individual artists also became interested in expressing their views on the war. One such
individual was Theodor Geisel, the man known to many readers as “Dr. Seuss.” In this lesson,
students can study the war-related political cartoons that Dr. Seuss contributed to New York’s
PM Magazine.

Procedure
1. The teacher may choose one format for the entire class to investigate or have each student
choose a format to study independently from the following list:
a) motion pictures
b) posters
c) radio programs (if interested in music of the era, see Lesson Plans on WWII: Europe)
--- this can be a small group assignment
d) political cartoons
2. Students should select the NARA worksheet that applies to their chosen format. The
worksheet will serve as a guideline for interpreting the data they obtain from the “Media
Resources” handout.
3. Have students locate the section of the “Media Assignments Page” that applies to their work.
Give students a few minutes to read the directions for their individual assignments.
4. If time does not permit students to do all the activities in their selected assignment, teachers
should set limits.
5. Set up a schedule for class presentations.



MEDIA RESOURCES HANDOUT
Voices of WWII: Experiences from the Front and at Home

Radio Programs and Broadcasts

=  Winning the Home Front
http://www.umkc.edu/lib/spec-col/ww2/WarNews/home front.htm#home

= The War’s Voices
http://www.umkc.edu/lib/spec-col/ww2/WarNews/voices.htm#voices

=  “*‘Obey Your Air Raid Warden’: Big Band as Public Service Announcement” text
http://historymatters.gmu.edu/d/5148

=  “’This Is No Time for You to Take a Rest’: Hollywood Goes to War” text, audio
http://historymatters.gmu.edu/d/5149

= “’Shaping Mental and Moral Forces’: Memo on Propaganda” text
http://historymatters.gmu.edu/d/5150

=  “Fibber McGee and Molly on Mileage Rationing” text, audio
http://historymatters.gmu.edu/d/5157

Posters and Ads

= The National Archives Records Administration’s collection of WW |1 posters of warning
http://www.archives.qgov/exhibit_hall/powers_of persuasion/powers_of persuasion_intro.ht
ml

= Wisconsin Historical Society Poster collection from the International Harvester Company
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4762&formatNumber=0202000175
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4761&formatNumber=0202000174
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4760&formatNumber=0202000173
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=4745&formatNumber=0202000167
http://www.wisconsinhistory.org/whi/fullRecord.asp?id=3570&formatNumber=9999000306

= Brief history and examples of wartime ad campaigns
http://scriptorium.lib.duke.edu/adaccess/wwad-history.html

Political Cartoons

= World War Il political cartoons from PM Magazine, 1941-43
http://orpheus.ucsd.edu/speccoll/dspolitic/index.htm

Motion Pictures

= “Mrs. Miniver,” (Loew’s Incorported, 1942; renewed MGM, 1969) William Wyler, Director;
2 hr. 15 min., B&W.

= “This is the Army,” (1943) Michael Curtiz, Director; 1 hr. 55 min., B&W.

= “Since You Went Away,” (1944) John Cromwell, Director; 172 min., B&W.

NARA Worksheets

= National Archives & Records Administration Cartoon Analysis Worksheet
http://www.archives.gov/digital _classroom/lessons/analysis_worksheets/cartoon.html

= National Archives and Records Administration Sound Recording Analysis Worksheet
http://www.archives.gov/digital classroom/lessons/analysis_worksheets/sound.html

= National Archives & Records Administration Poster Analysis Worksheet
http://www.archives.qgov/digital _classroom/lessons/analysis_worksheets/poster.html

= National Archives & Records Administration Motion Picture Analysis Worksheet
http://www.archives.qgov/digital _classroom/lessons/analysis_worksheets/movie.html




MEDIA ASSIGNMENTS PAGE

Radio Programs and Broadcasts

1.
2.

3.

4.

5.

Listen to the programs listed on the “Media Resources Handout.”

Complete the NARA sound recordings worksheet for two of the programs. Pay attention to
details that both educate and persuade.

Then, using techniques similar to those of the WW Il-era programs, create your own World
War |1 radio broadcast. You will be presenting the broadcast live to the class.

Present your live broadcast, explaining if it is intended to be educational or propagandistic
and what makes it so.

After the presentation, ask the class to evaluate how effective you were in achieving your
intended goal (educational or propaganda).

Posters and Ads

1.

2.
3.

Using the NARA poster analysis worksheet, study all the posters found on the “Media
Resources Handout.”

Complete the NARA poster analysis worksheet for two of the posters.

Using the knowledge gained from the analysis worksheet on how imagery and language have
the “power to persuade,” create your own wartime poster or ad. It should be large, colorful
and persuasive. You may use World War 1l or a current conflict as your theme.

In preparation for presenting your poster to the class, watch some television ads, and take
notes on the ways in which they attempt to persuade the modern viewer. When presenting
your poster to the class, explain how WW Il-era techniques of persuasion compare and
contrast with modern ones.

Political Cartoons

1.
2.

Go to the web site listed on the “Media Resources Handout.” Read the introduction.

Decide on a topic to study from this collection of 200 cartoons by Theodor Geisel (Dr.
Seuss). You may choose from topics such as “racism,” “defeatism,” “war industries,”
“war effort,” “rationing and recycling,” “war profiteering,” “complacency,” and many
others.

Using the cartoon analysis worksheet from the NARA, determine the components of an
effective political cartoon. Then, draw a series of 4-6 political cartoons that address wartime
concerns that you have.

Put your cartoons on a poster-sized board to display in the classroom. Explain how your
cartoons intend to persuade the audience.

Motion Pictures

1.

3.

Using your public library or other film source, locate one of the films found on the “Media
Resources Handout.” Watch the film several times, recording information on the Motion
Picture Worksheet from the NARA.

Using what you have learned earlier in this unit about wartime expectations for citizens on
the home front, write an essay that explains how this film reinforces those expectations
(examples: sacrifice, courage, watchfulness).

Then, in a class presentation, read your essay, showing brief excerpts of the film to
exemplify the main points of your essay.



LESSON 3-PARENTS AND CHILDREN IN WARTIME

Overview

Wisconsin WW 11 Stories: Home Front contains several stories about family life and the
difficulties inherent in maintaining family during wartime. Jean Lechnir, of Prairie du Chien, in
the segment called “I Still Cry,” explains the loneliness and fear of being a new mother while her
husband was at war. Roland Soucy of Manitowoc was married on May 15 and left for the war
on July 3 of the same year. Eighteen months later was the first time he saw his daughter.
Richard Haney of Whitewater tells of a fishing trip he took with his father in 1943. He explains
how fortunate he feels that he has at least some memories of his father who was killed in 1945,
183,000 children lost their fathers in World War I1.” Most of them, he believes, have no
recollection of their fathers.

Some soldiers came to know their children through letters. Soldiers had only letters (and,
on rare occasion, the opportunity to make a phonograph recording of a few minutes’ duration) to
keep in touch with loved ones. In the lessons below, students will read about family relations
during war, create their own letters, and hold discussions on the impact of war on family
relationships.

Resources
= OAH Magazine of History article called “Fatherhood, Childhood, & War: 1945”
http://www.oah.org/pubs/magazine/family/griswold.html
= National Archives & Records Administration document analysis worksheet
http://www.archives.qov/digital _classroom/lessons/analysis_worksheets/document.html

Procedure

1. If possible, have students watch Wisconsin WW Il Stories: Home Front.

2. Have students read the article found in the OAH Magazine of History, “Fatherhood,
Childhood, & War: 1945.”

3. Follow up with a large group “chalk talk.” Have students list the key ideas from Professor
Griswold's article on the board.

4. Have students write a fictional letter, taking the role of a Wisconsin teenager whose father
was overseas during World War 11. Use the “Dear Dad...World War Il Letters” Worksheet.

5. Have students exchange and read the fictional letters. Then, divide the class into small
groups of 3-4 students to discuss the answers to the questions found on the same worksheet.

6. Bring students back together for a large group brainstorming of modern forms of
communication between soldiers who are overseas and their families. Have students
complete Question 1 of the “Long Distance, Please” Worksheet. List students’ answers on
the board.

7. The teacher should select four forms of communication listed on the board for the “Four
Corners Activity.” Assign the rest of the “Long Distance, Please” Worksheet.

8. Discuss benefits and drawbacks of modern forms of communication compared with those of
World War II. If available, have students share letters or e-mails their families have received
from soldiers overseas.



DEAR DAD...World War Il Family Letters

Directions:

Your task is to write a letter, making it as historically accurate as possible. In this letter
you will be writing to your father, who is overseas fighting in World War 1l. Take on the role of
a teenage high school student. You can decide the size of your family, which town or city you
live in, and the details of your daily life. Check with your teacher and textbook to determine
additional details that will make your letter realistic. Write your letter on a separate piece of
unlined paper.

Follow-up Questions for Small Groups. You will be reading another student’s letter and
answering the following questions to prepare for small group discussion on three or four
letters.

1. How would you characterize the overall mood of the letter you read?

2. Why do you think that is?

3. List some of the subjects the teenager reported on to his/her father:

4. How are these subjects (and the way in which they are conveyed) both similar to and different
from the daily conversations children might have with their father if he were not at war?

5. How do you imagine most children dealt with their fears, anger, and other ordinary childhood
frustrations when their fathers were at war?

Discuss how that might affect “traditional” roles of parenting.




6. Judging from the letter, how did teenaged life during World War 11 differ from that of teens
today?

To conclude your small group discussion, talk with each other about the following question:

How do personal letters help us understand the war experience in ways that our textbooks can
not? List specific examples.



CAMP TABLEAU
Student Worksheet

DIRECTIONS:

1. Form a team of 2-4 students.

2. Review the sketches and information you gained from the Manzanar, Tule Lake, and German
POW camps in Wisconsin.

3. Select one set of sketches upon which your team can develop a reenactment. The “tableau”
consists of 1-2 minutes’ re-creation and freezing of that scene for the purpose of engaging the
class in a discussion. As you work to create your tableau, you should be striving to present
something that will prompt thoughtful questions from the audience.

Team Members’ Names:

Photos and text chosen:

Scene we will recreate:

Questions we want the class to discuss about this scene:



